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I look at the person who is talking.     

I stay still.  
I stay quiet. 

  

I ask questions if I need to.  

 

EYFS Toolkits 

Throughout the T4W process, heavy emphasis will be placed on the explicit 

teaching and development of listening, speaking, reading, pre-writing and writing 

skills. 

 

This approach is based on the research and evidence provided by the EEF 

report ‘Preparing for Literacy: Improving Communication, Language & 

Literacy in the Early Years’.  

 

These skills will have an associated, pupil-friendly toolkit. The toolkits will be 

displayed in the classroom and used in the explicit teaching and modelling of 

each skill area. 

 

These toolkits are based on the guidance provided by Voice 21’s ‘Oracy 

Benchmarks’ document. This document states that:  

 

“Teachers must decide on what the norms for oracy in different context 

will be.”  

 

The toolkits below will be our norms for listening & oracy in Autumn 1:  

 

Listening Toolkit 

 

 

 

 

 

 

 
 

 

 

 

 

 



I look at the person I am talking to.     

I use my letter sounds clearly.   I think about what I want to say. 

 

 

  

I listen and wait for my turn to talk. 

   

Speaking Toolkit 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 
These toolkits should be adapted throughout the year, as oracy and listening 

skills develop: 

 

“Teachers should be ambitious about what their students can achieve and 

provide scaffolding, as well as explicit teaching, to enable them to meet 

these high expectations,High quality oracy teaching demands that all 

students are explicitly taught speaking & listening skills, rather that 

assuming that they will arrive with them or will develop them as a matter of 

course.” The Oracy Benchmarks, Voice 21. 

 



Phonics 
Phonics is taught each day during a discrete, 25 minute phonics session. Talk 4 

Writing lessons will provide children with planned opportunities to make links 

with these sessions, and also to apply their developing phonological knowledge.  

 

‘Sound buttons’ will be added to parts of the model text, new vocabulary and 

written scaffolds. This will enable children to make the link between their 

phonics and T4W lessons and to recognise individual graphemes.  

 

Children will be encouraged to: 

• Recognise and reproduce previously taught phonemes. 

• Recognise familiar graphemes in the model text. 

• Use their phonological knowledge to decode new words. 

• Apply their knowledge of phonemes, graphemes and ‘Sound Talk’ to begin 

to write words and then sentences.   

 

Enhanced Provision 
Continuous provision will be enhanced, as appropriate, for each new T4W unit. 

The aim of these enhancements is to provide children with opportunities to 

apply the new skills they have learned during T4W.  

Successful enhancements should motivate children to: 

• Retell the T4W model text.  

• Apply any new vocabulary in various, different contexts. 

• Explore stories / non-fiction texts which link to the current model text.  

• Explore the concept of innovation, by enabling children to choose 

alternative characters, endings, settings etc. within their play.  

• Experiment with writing key words, labels, parts of the model text. 

• Create new stories, based on or inspired by the current T4W unit.  

• Demonstrate and apply their understanding of the basic 3-part story 

structure. 

Appropriate enhancements could include: 

• Key vocabulary cards and pictures in the mark making area. 

• Puppets and a copy of the model text in the story corner. 

• Linked texts in the story corner. 



• Relevant props and costumes in the role play area or in an outdoor theatre 

area.  

• Relevant figures and props in the small world play area. 

• Character cutters or relevant props in the dough area. 

• Relevant pictures of buildings / settings & transport in the construction 

area. 

• Talk tins, iPads or cameras to enable children to record their T4W 

inspired play.  

 

Planning 

 

 
● A typical unit of fiction will last for 3 weeks. 

● Use data from observations and assessments to inform planning and adapt 

the model text for your cohort.   

● Use phonics planning & assessments to ensure coherence between the T4W 

unit planning and the phonological abilities of the cohort. 

● Use the Castleward Spencer EYFS planning proforma  

● Draw your text map. 

 

Imitation 
Duration: lesson 1 - 8 

 

 

 

 

  



Experience and story telling (Lessons 1 & 2) 

 

• Creative hook & context: Deliver an Experience lesson that is designed to 

capture the pupil’s imagination about the upcoming unit of writing.  

• This should then be followed by a lesson which allows the children to 

sequence & retell their hook experience in a ‘stage appropriate’ way.  

 

Learn Text & Develop pre-writing / writing skills  (Lesson 3 – 8) 

● Recap the story and sequence main parts. 

● Pre-teach vocabulary / explicitly teach vocabulary whilst learning the text. 

● Use the story map to internalise the model text using words and actions. The 

story map should be a combination of pictures and words, as appropriate for 

the current cohort.  

● Orally retell the story from the beginning. 

● Teachers need to know the text off by heart. Actions can be co-constructed 

with the children.   

● Ensure participation from the whole class and use techniques such as boys v 

girls, quiet v low, choosing best re-teller, choosing best actions. 

● Continuous provision should be enhanced with resources which encourage and 

support independent retelling of the model text.  

● Each lesson should also focus on one or more specific skill areas, as 

determined by the needs of the learners. Eg. Listening, speaking, pre-writing 

skills or early writing skills. 

● A ‘short burst’ task should help children to internalise the model text and/ 

or support the development of the chosen skill area.  

 

“Language provides the foundation of thinking and learning and should be 

prioritised …. Use a wide range of approaches including shared reading, 

storytelling and explicitly extending children’s vocabulary …… Writing is 

physically and intellectually demanding …… Support children to develop the 

foundations of a fast, accurate and efficient handwriting style” EEF 

Preparing for Literacy – Improving Communication, Language and Literacy in 

EYFS. 



● As the year progresses, it is expected that fewer children will need to focus 

on pre-writing skills and that the majority of children will be developing their 

early writing skills.  

● A focus on speaking and listening should be maintained, at a stage 

appropriate level, throughout the year: 

“ Talk is the primary means through which we share our ideas and thinking 

with others ……Oracy is therefore not separate from, or additional to core 

teaching but is rather a central part of everyday teaching and learning.” 

Voice 21 

 

Innovation (Lessons 9 - 13) 

This part of the T4W process introduces EYFS children to:  

 

● The 3-part story model. 

● Story innovation. 

● Substitution. 

● A range of new vocabulary. 

● The structure of a simple sentence (including capital letters and full stops). 

● ‘Hold a sentence’ techniques. 

● This stage begins with ‘boxing up’. As a whole group, you should explore the 

structure of the story & sequence the 3 parts of the model text onto a story 

mountain:  

• In the next lesson, you should start to think about innovation. How could the 

story have started or ended differently? What could have happened 

differently in the middle?  

• The outcomes of this lesson should be stage appropriate e.g. pictorial and 

then oral innovation / pictorial and then a written sentence / key words for 

each part of the story mountain.  



• Pupils could be encouraged to work with ‘talk partners’ to generate their 

ideas and move around / choose pictures on their own story map. 

• Continuous provision should be enhanced to encourage story innovation. 

• Adults working alongside children in CP should be aware of how they can 

sensitively support children to innovate their role play / small world play etc. 

E.g. “Can you think of a different / happier / sad / new way the game / story 

might end?” or “Would it work if this happened next instead? Why? Why 

not?”  

• Adults should also be mindful of supporting children in CP to develop their 

oracy skills: 

“The teacher appreciates the diversity of communication and language, 

listening meaningfully and supporting all students to develop, expand and 

extend their ideas and their verbal and linguistic repertoire.” Voice 21 

 

Innovation – word level (Lessons 11 - 13) 

 

This stage allows children to think about innovating sentences in the model text, 

using substitution. 

 

• First, spend a lesson generating new vocabulary possibilities for a chosen 

sentence / sentences. Then spend some time learning this new vocabulary 

(embed pronunciation by chanting / playing games, ‘Sound Talk’ it to make 

a link with phonics, write it in the air, in sand etc. & finally write it on 

paper). 

• During the next lesson, children should choose which of the new words 

they’d like to use to innovate the chosen sentence / sentences. Model this 

process and then ask the children to do it (using sentence strips and 

images or words as appropriate).  

• They should then begin to orally rehearse this sentence and ‘hold it’ in 

their heads. Again, model the technique and then ask the children to 

orally rehearse their own sentence.  

• Talk tins’ or iPads for children to record & then listen back to their 

sentence are also used. 

• In the Final lesson, children will have a go at writing key words / the 

sentence / sentences (depending on ability levels). 

 



Final Assessment 

 
 

● The final assessment is completed in the form of a ‘Hot Task’. 

● The Hot Task will assess stage appropriate skills e.g. 1) retelling the 

innovated story orally, using their innovated sentences and small world or 

story props (C&L assessment). E.g. 2) Retelling the innovated story by writing 

key words into a sentence (writing assessment) E.g. 3) Holding and writing 

complete sentences to retell their innovated story (writing assessment).  

● Independent writing evidence should also be collected from continuous 

provision sessions.   

● This evidence, plus the ‘Hot Task’ should inform future planning.  


